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Main part. One of the crucial factors that influence the effectiveness of learning process in groups is the level of 
group cohesion. This idea is defined as the social integration of members through the resources exchange and mutual 
commitment to collective objectives aimed at accomplishing team goals. Group cohesion is particularly important in 
collaborative settings, as it facilitates the development of trust, knowledge sharing, and idea generation, which are 
essential for problem-solving. Recent researches show that groups with high levels of cohesion have better productivity 
and higher performance compared to groups with lower cohesion. [1] 

A cohesive group is a group where all the members of the group are accepted and cooperate, working together 
towards and committed to common goals, and when subgroups are also integrated into the class as a whole, ensuring a 
group identity. Generally, in such a positive group climate, learners are more inclined to be engaged and focused on the 
goal of learning.  

The process of fostering group cohesion in small groups in face-to-face educational settings has been extensively 
researched for many years. The strength of group cohesion in these contexts is often linked to improved performance, 
leading to a productive collaboration that enhances knowledge sharing and innovation within the learning environment.  

Cohesion serves to unify and interconnect group members, fostering a sense of belonging and shared purpose. 
Teams characterized by strong cohesion tend to positively influence members' morale, job satisfaction, and motivation. 
It is posited that effective teamwork is dependent on group cohesion, irrespective of the individual skill levels of team 
members. In collaborative learning environments, cohesion within small groups often leads to enhanced trust in the 
sharing of ideas and information, which, in turn, promotes learning.  

The technology of group interaction is aimed at developing personal qualities, such as:  
− ability to accept common goals and identify them with personal ones; 
− ability to coordinate provided functions, making them in a strict sequence according to a particular program that 

involves tasks for each member; 
− the ability to take another person’s point of view;  
− the ability to communicate in order to use received knowledge and skills while making a group decision. [1] 

Positive group development processes can reward the group`s members and provide the necessary driving force to 
pursue group learning goals beyond our expectation.  

Group cohesion shows the degree of convergence of opinions, assessments, and positions of individuals on 
important problems in the group. This coincidence isn`t a result of communicative practice, but is due to active 
educational interaction. This idea serves the basis for communicative practice between group members and encourages 
intensification of their connections.  

Usually group cohesion develops gradually, and many of the stages of group formation will contribute to it. [2, p. 
100] Group cohesion is aided when the people in the group like each other, trust one another, and generally have 
positive inter-group relationships, including the relationships with the teacher. Cohesive groups can be thought of as 
being unified and focused on common goals. An additional way to promote positive group dynamics, especially during 
the early stage of group formation, concerns the establishment of group rules. Each group has its own social structure 
and accepted norms of behavior.  

Collaboration and cooperation are key features of any successful working community of learning. However, in 
groups where the desire or need for harmony or conformity is too great, then there is a danger of “groupthink”. In 
overly cohesive groups with a strong sense of group loyalty, learners may feel pressure to conform and not express 
conflicting opinions, with the result that creative and critical thinking within the class is smothered. Groups may also 
develop a norm of “mediocrity”, which discourages group members from challenging themselves or realizing their full 
potential out of the wish not to disrupt the group cohesion or norms. Therefore, while we want to promote positive 
group cohesion, this must not come at the cost of individuality and critical thinking. Teachers must constantly 
encourage their students critical thinking in order to stimulate a healthy spectrum of differentiated prospects within the 
group.   

Social groups are not static; they are constantly developing, often taking on new members while losing old ones. 
Individuals` feelings of group membership, or belonging to a group, inevitably change over time. People rarely feel an 
instant sense of belonging to any group, as these feelings take time to develop. Membership of group often begins 
through peripheral participation. New or prospective members often spend time either observing from the edges of the 
group or participating in minor roles. Over time, this peripheral participation facilitates recognition from other group 
members, which, in turn, encourages a fuller sense of belonging to the group and more active participation in its events. 
Individual members of a group rarely feel the same levels of belonging or commitment to a group and its norms at the 
same time. From a practical perspective, the ability to recognize and understand the signs of group membership and 
belonging is a valuable skill for all teachers. For language teachers especially, the nature of the subject being taught 
places an increased value on this skill. Social groupings of all kinds, from pairs to the whole class and communication 
between the members of those groups are essential features of formal language instruction. Effective management 
assumes that when individuals identify with group norms, and encouraging this sense of identification, are core tasks for 
language teachers. [3, p. 60] 

Conclusion. Successful learning depends on many issues. It is complex and challenging process. Teachers should 
concentrate on promoting group cohesion, simultaneously address many of the needs of individual learners, such as 
their need for belonging, positive affective climates, supportive relationships, respect, trust, acceptance, and a purpose 
within safe, non-threatening learning environments. Positive group interaction means positive social relations for 
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individual learners in the group too. It is not possible to take the learner out of the group, nor the group out of the 
learner: attending to one means implicitly attending to the other. All language classrooms need to begin with helping to 
develop a positive set of interpersonal relationships in the group, which will, in turn, generate the positive classroom 
atmosphere, known as conducive to and necessary for successful language learning and use.  
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Resume. The writing proficiency of students has been under considerable attention from educators for its 
complicated mechanisms and various approaches which have been undergoing significant changes in the course of 
technological improvements. Students capability and eagerness to combine theoretical knowledge with practical 
experience often lack professional supervision such as pedagogical strategies and novel modality. Thus, SDGs content 
as a global pool of diverse interdisciplinary issues, in combination with collaborative learning environment and 
computer assisted writing tools are intended to augment students` academic writing skills which are necessary not only 
to succeed in research positions and international opportunities, but is also pivotal for the professional growth.  
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Introduction.  Nowadays, alongside with strong communicative skills, academic writing skills have become the 
most important skills for assessing students` professional knowledge and further professional accomplishment. Long 
enough, pre-sessional and in-sessional academic writing courses, touching upon a range of topics, have been developed 
to help students manage the overall outline of the essential elements: paragraph structure, functional styles and target 
audience which influence the choice of writing aspects such as formality, cohesive devices, supplying evidence, 
avoiding plagiarism and others. What is more, collaborative learning, critical thinking and autonomous learning are are 
viewed from another angle [1]. SDGs donate to the deeper insight of enduring ideas.  

 Main part. Writing an academic article, structured analytical feedback on the researched topic, is a 
multidimensional skill which requires mastery over syntax, vocabulary and style keeping in mind the ability to convey 
the ideas in a clear and coherent way. The marker of the academic proficiency today is not only the academic written 
product, but also a critical skill of judging the information taken from various sources.  Though, still, the majority of 
learners, experience significant challenges, incorporating the lack of practice opportunities, inadequate feedback and 
cultural-linguistic interference while demonstrating independent thought.  

The aim of the article is to find the pivot elements and mechanisms that lead to boosting academic writing skills 
among students studying a foreign language by integrating findings from recent literature and examining the best 
practices from diverse educational settings anchored by SDGs. This paper intends to shed light on how teachers and 
institutions can better support their students writing development. Moreover, in the light of technological advancements 
in digital communication platforms, new modalities of writing instructions are emerging. These include process 
oriented teaching methods, computer assisted writing environments and collaborative learning strategies that leverage 
peer feedback and online tools. Writing in a foreign language is inherently complex process as it demands not only 
grammatical accuracy and lexical knowledge, but also socio-cultural competence and theoretical skills.  

Researchers noted that foreign language learners often exhibit “a linguistic threshold effect” there, whereby their 
written output may remain structurally simpler until their overall language competence reaches a critical level [2]. This 
phenomenon is compounded by the cognitive load associated with simultaneously processing language from the 
context. Hence, many scholars advocate for a process oriented approach to writing instructions that focus on multiple 
drafts, revision and feedback rather than a sole emphasis on final written products. Traditionally writing instructions 
have been between process oriented and product oriented pedagogies. The product oriented model places strong 
emphasis on the final written text and often involves rigid formatting and correctness criteria. In contrast, process 
oriented instruction encourages writers to engage in recursive writing processes including planning, drafting, revising 
and editing. Studies have demonstrated that process-oriented writing instruction can foster improved quality of written 
output as learners are given opportunities to reflect on their thought process, receive feedback and make interactive 
improvements.  

215



216 
 

Feedback is a cornerstone of writing development as various forms of feedback have been examined in the literature 
including teacher feedback, peer review and automated systems. Research suggests that corrective feedback, when 
provided in a supportive environment, can significantly advance the interlanguage development of modern language 
writers. Peer feedback possesses dual function through providing an opportunity not only to enrich the reflective 
practices nut also to deepen the knowledge.  

Digital tools in writing instructions accompany the writers on various stages providing immediate scaffolding at 
various stages of writing nevertheless lacking in asynchronous collaboration and self-paced learning. Greater 
dependence on technology has turned up to reduces students` language skills and do not give enough space for 
developing coherent argumentation under the influence of fragmented focus. Instead of developing a personal academic 
writing style, students might reproduce the same sentence patterns or expressions suggested by artificial writing 
assistants. As a result, the text often lack originality through repeated structures, thus, risking deep-level expertise.  

The choice of the appropriate issue, which is primarily supposed to convey something new based on the existing 
realm, is the starting point for excellent academic writing. Clear and manageable topics require critical thinking and a 
strong sense of purpose whereas most students struggle to focus on the topic without being pulled in multiple directions.  
17 global objectives, whose basic direction is to tackle major world challenges (poverty, inequality, climate change, 
law, public health and so on), serve as a roadmap for students to reflect on how to implement their knowledge while 
integrating it across different sectors of economy. Students tend to cultivate global-mindset involved in meaningful 
discourse over urgent international issues. SDGs content is not just about knowing, but about juggling of ideas, asking 
questions and building understanding through research.  

The researchers identify two principal functions of the Sustainable Development Goals (SDGs) within the context of 
English as a Foreign Language (EFL) education [4]: 1) enhancing sustainable development competencies by providing 
students with knowledge about global issues; 2) utilizing the SDGs as educational materials for English language 
learning, such as discussion topics or project assignments. All the studies reviewed by the researchers showed a positive 
impact on students' linguistic proficiency as well as their comprehension of global issues. These findings underscore the 
notion that integrating the SDGs into language instruction engages students meaningfully and contributes to their 
development as informed global citizens. Numerous academic challenges are uncounted by students while they learn to 
deal with interdisciplinary terminology that may not have been previously encountered by them, making the 
comprehension and the expression far more difficult. Being non-native speakers, students deepen understanding and 
implement additional linguistic features to convey profound arguments as well as try to stick to the logical structure 
related to the cohesion of ideas. There are certain methods that can be of high importance at early stages of the pre-
writing process. First of all, writing structured templates and genre models help students to better understand academic 
conventions. This process can be optimized in time and expanded through the use of collaboration technologies, while 
giving the teacher more and more mentor and mentor functions.  

Conclusion. Boosting academic writing skills aims at empowering students to be able to communicate complex 
ideas in a scholarly context clearly and effectively. Through developing the ability to produce well organized, coherent 
and evidence based text from the academic discourse, it facilitates the expression of nuanced arguments, supports 
rigorous analysis and forces the integration of theoretical knowledge with practical insights. Such elaborated skills help 
students build credibility within their disciplines allowing them to get better prepared for professional communication in research 
driven fields.  

REFERENCES 
1. Mallia, Joseph, Strategies for Developing English Academic Writing Skills (July 19, 2017). Arab World 

English Journal (AWEJ) Volume. 8 Number. 2 June, 2017. – URL: https://ssrn. com/abstract=3005555,  http://dx. doi. 
org/10. 2139/ 
ssrn. 3005555 (date of access:25. 03. 2025).  

2. Oh, Eun-jou. (2012). Exploring language threshold effect and its differential manifestation in different 
measurement tools. English Teaching, 67(4), 219-239.  

3. Eagan, P., Cook, T. and Joeres, E. (2002), "Teaching the importance of culture and interdisciplinary education 
for sustainable development", International Journal of Sustainability in Higher Education, Vol. 3 No. 1, pp. 48-66. – 
URL: https://doi. org/10. 1108/14676370210414173 (date of access:25. 03. 2025).  

4. Student Engagement and Perceptions in College English Writing Classes Based on Sustainable Development 
Goals (SDGs)// Korean Journal of General Education 2024. 12. Vol. 18, No. 6, PP. 309-327 – URL: https://doi. org/ 
10. 46392/kjge. 2024. 18. 6. 309 (date of access:28. 03. 2025).  
 
 

  

217 
 

УДК 811. 133. 1   
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Резюме. Рэгулярная практыка скорагаворак можа палепшыць дыкцыю, маўленчую бегласць і ўпэўненасць у 

сабе ў вуснай камунікацыі. Гэта таксама можа быць карысна для людзей, якія вывучаюць новую мову, 
дапамагаючы ім асвоіць гукі і рытмы, характэрныя для гэтай мовы.  

Ключавыя словы: выкладанне замежнай мовы, скорагаворка, метады, практыкаванні , французская мова.  
 

Уводзіны. Скораговорка, таксама званая «языкаломка» - гэта фраза або група слоў, якая змяшчае вельмі 
падобныя гукі, што робіць іх цяжкімі для вымаўлення. Цяжкасць вымаўлення хуткамоўных слоў звязана з 
наяўнасцю такой любімай для французскай мовы стылістычнай фігуры, як алітэрацыя, якая  ўяўляе сабой 
паўторы зычных або асанансаў, утвораных аднолькавымі гукамі.  

Асноўная частка. Скораговорки, гэтыя заблытаныя і гуллівыя фразы, - гэта значна больш, чым простыя 
лінгвістычныя практыкаванні. Яны з'яўляюцца жамчужынамі маўленчага мастацтва. Але перш чым мы 
паглыбімся ў дэталі, спачатку разбярэмся, што яны сабой уяўляюць і чаму яны такія каштоўныя.  Гэта 
прапановы або фразы, пабудаваныя такім чынам, што іх цяжка хутка і правільна вымавіць. Іх важнасць 
заключаецца ў здольнасці паляпшаць вымаўленне, плаўнасць і выразнасць гаворкі. Рэгулярна займаючыся 
хуткамоўнымі скарачэннямі, вы трэніруеце мышцы, што ўмацоўвае здольнасць правільна артыкуляваць гукі. 
Незалежна ад таго, ці з'яўляецеся вы акцёрам, які хоча ўдасканаліць сваю дыкцыю, ці проста той, хто хоча 
палепшыць сваё вымаўленне,  хуткамоўкі - гэта неацэнны інструмент, які можна дадаць у свой лінгвістычны 
набор інструментаў. Цяпер, калі мы заклалі аснову, давайце паглыбімся ў мастацтва авалодання хуткамоўнымі 
словамі з некалькімі карыснымі парадамі і прыёмамі. Скораговорки - гэта фразы або шэрагі слоў, прызначаных 
для хуткага і правільнага вымаўлення. Іх часта выкарыстоўваюць у якасці практыкаванняў для паляпшэння 
дыкцыі і бегласці. Вось некаторыя асноўныя характарыстыкі хуткамоўных цытат. Алітэрацыя і сугучча: 
хуткамоўныя часта гуляюць на паўтарэнні зычных гукаў або груп зычных, што ўскладняе вымаўленне. 
Неабходная хуткасць: ключ да хуткамовак - хутка іх дэкламаваць, захоўваючы выразнае вымаўленне. Гэта 
дазваляе працаваць над хуткасцю  і каардынацыяй мовы. Гульня слоў і сэнсаў: некаторыя хуткамоўныя гульні 
выкарыстоўваюць гульню слоў і двайныя значэнні, што дадае практыкаванню гульнявы аспект.  

Скораговоркi - ідэальныя практыкаванні для працы над артыкуляцыяй. Іх можна выкарыстоўваць дома 
проста для смеху, на занятках падчас вясёлых вусных практыкаванняў або падчас драматычнага ўрока, каб 
папрацаваць над дыкцыяй, рытмам, інтанацыяй і дыханнем. Яны таксама дазваляюць працаваць над пэўнымі 
фанемамі. Як наладзіць хуткамоўныя гульні? Спачатку мы выяўляем і ўтаймоўваем хуткамоўку, асцярожна 
паўтараючы яе частка за часткай. Затым мы працуем над хуткамоўнай гульнёй з голасам: шэптам, песняй, ва 
ўнісон. . . Рытм - важны элемент хуткамоўкі: вы таксама можаце працаваць над ёй, пастукваючы нагамі, 
пляскаючы ў далоні, пляскаючы па каленях. Таксама можаце прамаўляць хуткамаўку вельмі павольна, а потым 
паскараць яе. Затым мы можам папрацаваць над хуткамовкай у форме гульні, у якой павінна прамаўляць 
паслядоўнасць слоў па чарзе. Калі студэнт  робіць памылку,  ён выбывае, і перамагае апошні, хто застаўся. Пры 
неабходнасці мы праглядаем правільнае вымаўленне хуткамоўных слоў і тлумачым невядомыя словы, 
высвятляем  яго сэнс (калі ён ёсць; часам гэта проста жарт). Можна выбіраць сістэматычна выкладаць 
фанетычныя сімвалы французскай мовы і пасля звяртацца да іх калі хочаце ўказаць правільнае вымаўленне 
слова ці нават падкрэсліць істотную сувязь паміж двума словамі, прачытанымі ўслых. Студэнтам таксама 
можна даць заданне, пры выпадку, знайсці азначэнні некаторых новых слоў, якія выкарыстоўваюцца ў 
хуткамоўцы. Маглі б і пералічыць амонімы або прааналізаваць каламбуры, якія з’яўляюцца ў скорагаворцы. 
Захоўваючы вясёлы бок, мы рызыкуем весці ўрокі французскай мовы, якія будуць інфармаваць i  забаўляць 
студэнтаў. У хуткамоўных словазлучэннях часам выкарыстоўваюцца дзіўныя тэрміны і перавернутыя або 
сціснутыя абароты фраз,з мэтай узмацнення паўтору або кантрасту гукаў.  

Заключэнне.  Рэгулярная практыка хуткамоўных слоў дае шмат пераваг тым, хто хоча палепшыць сваё 
вымаўленне і бегласць. Некаторыя хуткамоўныя гульні выкарыстоўваюць гульню слоў і двайныя значэнні, што 
дадае практыкаванню гульнявы аспект. паступова павялічвайце хуткасць, калі вам будзе зручней. Спачатку 
засяродзьцеся на дакладнасці вымаўлення, а не на хуткасці. Парада: рэгулярна выконвайце  хуткамоўкі, каб 
развіць дыкцыю і артыкуляцыю. Паўтарайце іх некалькі разоў на дзень для дасягнення найлепшых вынікаў. . 
Сапраўды, гэта стымулюючае лінгвістычнае практыкаванне можа быць каштоўным інструментам для акцёраў, 
выступоўцаў і нават людзей, якія жадаюць палепшыць сваё штодзённае маўленне. Перш за ўсё,  хуткамоўкі 
дапамагаюць развіць дакладнасць вымаўлення. Працуючы над складанымі паслядоўнасцямі слоў для хуткага і 
дакладнага вымаўлення, вы трэніруеце свой рот і мову больш выразна і дакладна артыкуляваць. Акрамя таго, 
практыкаванне хуткамоўных слоў дапамагае палепшыць маўленчую бегласць. Паўтараючы складаныя сказы 
зноў і зноў, вы развіваеце сваю здольнасць складаць словы і гукі плаўна і без вагання. Часта мы можам 
усталяваць сувязь з ужо вывучаным, або нават можам скарыстацца гэтым, каб пашырыць семантычнае поле або 
граматычныя і сінтаксічныя асновы. Кожны выкладчык сам можа вызначыць, якія скорагаворкi падыдуць 
найбольш для яго студэнтаў. Важна разумець, як хуткамаўленне дапамагае тым, хто вывучае мову, больш 
эфектыўна размаўляць. Даследаванні паказалі, што хуткамоўкі падобныя на аэробныя практыкаванні для 
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